MICHELE: I'VE CHANGED THE FONT FOR THIS PAPER BECAUSE I NEEDED SOMETHING THAT FIT WITH THE LAST COMMENT ON THE SECOND PAGE ('BEFORE TURNING THE PAGE...' ETC). (JUST TO LET YOU KNOW IN CASE YOU WANTED THEM ALL UNIFORM) -PHOEBE

Answers to problems #2
1. The answer is d:  twenty per cent of the students thought their content area teachers liked to read (Rieck, 1977). Welcome to the "hidden curriculum."

2. Amish children perform far above national norms on standardized test of reading, writing, and mathematics, so the answer is a.  The classroom interaction is discussed in McDermott (1977), who notes that the authoritarian structure of the classroom, given the cultural context, helps to build trusting relationships:

Children and their teachers live in a closed community with highly specific routines, where everyone is accountable to everyone else . . . .

In this context, instructions are not blind commands but, rather, sensible suggestions about what to do next to further common goals.  (p. 505)

This case can now be examined in more detail, with the work of Andrea Fishman (1984, 1987, 1988). Fishman documents the success of literacy instruction among the Amish; she notes also that some reading skills highly prized in mainstream literacy--critical reading, for example, or literary appreciation--are not valued in Amish literacy.

The problem is an interesting one for graduate students, in at least two ways.  First, most discussions of literacy that we'll look at will assume, tacitly, that literacy is a "single thing"--either you have it or you don't.  Yet here is a flourishing literacy a short distance from here, highly successful by our own conventional standards, that departs markedly from our own values about and methods of transmitting literacy.  Second, the notion of "cultural congruence" between classroom and community is one that we'll encounter repeatedly in the course.  (English 202 students might even note that our first assignment--the interview assignment--is based on classroom/community interaction; the I-search assignment shared by graduates and undergraduates is also designed to link the classroom with personal motivation.)

3. This problem, a thought problem, asked you as Tsar, Emperor, King, or some such, to dramatically improve the literacy rate of an underdeveloped country in the fastest, most cost-efficient way.

The best way to increase the literacy rate would be to improve the quality of, and access to, education, particularly elementary education.  This way, however, is not very fast, and it is very expensive.

Government-sponsored literacy campaigns, usually some form of "each one teach one" program, often mobilizing literate urban youths to reach the rural population, would better meet the criteria of speed and cost-effectiveness.  These programs have been very successful in Communist of Socialist countries, where the programs are tied to a strong ideological basis, such as in Russia in the 1930s (Eklof, 1987) and more recently in Cuba (Leiner, 1987) and Nicaragrua (Arnove, 1987; Miller, 1985); they have been much less successful under non-socialist governments, where the ideological basis is absent and the economic motivation is not meaningful to the target population, as in literacy campaigns in India (Bhola, 1987), Tasmania (Unsicker, 1987), and in the Shah's Iran (Street, 1984).

Religious and ideological programs operated outside governments have also had mixed success:  highly successful in contexts where the population shared, or could be made to share, the ideological assumptions of the program; basically unsuccessful where the population did not share the assumptions of the program.  The church-sponsored religious literacy movement in sixteenth-century Sweden is a classic example of a successful program (Johansson, 1987); Labov (1982) has mentioned the success of the literacy programs of the American Muslim religion in inner-city areas. Paolo Freire's literacy program in rural Brazil, an ideological program, was so successful that the government exiled him from the country (Freire, 1970).

However, you probably didn't get to the best answer.  The fastest, most cost-efficient way to dramatically improve the literacy rate of an underdeveloped country is simply to declare that the country has become universally literate. (After all, remember that the problem designated you as Tsar, Emperor, King, or some such.)  Stalin did this in Russia in 1937, and in 1952 Emperor Haille Selasse declared to the United Nations that Ethiopia had reached 100% adult literacy.

Before turning the page, pause to laugh out loud at those ignorant petty tyrants who want you to think they can create literacy by saying it's so.

This strategy--simply to declare that the country has become universally literate--was used by President George Bush in 1991, when, extrapolating from census data from 1900 to 1930, he reported officially to the United Nations Educational, Scientific, and Cultural Organization that the United States had an adult illiteracy rate of less than 1% (Williams, 1992).

4. Abe Lincoln answered "nope," insisting that a dog still only had four legs--he said, "calling it a leg doesn't make it one."  Graduate students, similarly, will discover, "calling it a whole language program doesn't make it one."
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