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 Transition-Focused Education

This planning tool focuses on assisting school-community teams in Oklahoma to review and plan their strategies for implementing transition-focused education.  Over the past decade, transition practices research has illustrated that post-school outcomes of students with disabilities improve when educators, families, students, and community members and organizations work together to implement a broad perspective of transition planning, more appropriately referred to as transition-focused education. In general, this concept of transition-focused education represents the perspective that “transition planning” is the fundamental basis of education that guides development of students’ educational programs, rather than an “add-on” activity for students with disabilities when they turn age 14 or 16. The impact of transition-focused education is greatly enhanced when service systems and programs connect and support the implementation and application of such learning.
Transition-focused education is directed toward adult outcomes and consists of academic, career, and extracurricular instruction and activities, delivered through a variety of instructional and transition approaches, and responsive to the local context and students’ learning and support needs. Primary to the concept of transition-focused education is the expectation for all students to achieve a quality life, valued within the context of their family, school, and community. Quality of life outcomes include those in four general areas: independent living (home and family), employment (including postsecondary education and training that lead to employment), community citizenship and participation, and leisure and recreation.  To prepare students to achieve such outcomes, transition-focused education builds student competence through academic, occupational, and social development. Further, to insure that all our students develop and achieve at their greatest potential, transition-focused education provides a variety of instructional pathways that may include few or no specialized supports to extensive applied experiences or supports. This framework of transition-focused education provides a structure for educational planning that is outcome-oriented and promotes greater involvement and ownership in the decision-making process by key stakeholders, particularly students and their families. 

The Taxonomy for Transition Programming, represented on the next page, provides concrete practices—identified from effective programs—for implementing interagency collaboration and program structures. As described in the next section, this tool is designed to help you reflect broadly on implementation and effectiveness of these practices in your school or district. 



Taxonomy for Transition Programming
	
Student-Focused Planning 
	Student Development 
	
	Family Involvement
	Program Structure

	                                         Interagency

                                         Collaboration


	Collaborative Service Delivery
	Collaborative Framework

	· Coordinated requests for information (e.g., to parents, employers)

· Reduction of system barriers to collaboration

· Collaborative funding and staffing of transition services

· Collaborative development and use of assessment data

· Coordinated and shared delivery of transition-related services

· Systems information disseminated among cooperating agencies

· Collaborative program planning and development, including employer involvement

· Collaborative consultation between special, “regular,” and vocational educators

· Collaboration between post-secondary education institutions and the school district
	· Interagency coordinating body that includes consumers, parents, service providers, and employers

· Formal interagency agreement

· Roles of service providers clearly articulated

· Established methods of communication among service providers

· Student information shared among agencies via established procedures (with appropriate release of information and confidentiality)

· Single-case management system

· “Lead” agency identified

· Designated transition contact person for all service providers


Taxonomy for Transition Programming

	Student-Focused Planning 
	Student Development 
	Interagency Collaboration


	Family Involvement
	

	Program Structures

	Program Philosophy
	Program Evaluation
	Strategic Planning

	Curricula reflect community values, standards, and needs

Program planning and curricula are outcome-oriented

Education is provided in least restrictive environments

Education is provided in integrated settings

Students with diverse needs have access to all educational options

Program planning and options are sensitive to and reflect cultural and ethnic diversity 

Program options are flexible to meet individual student needs

Student transitions are addressed across educational levels
	Data collection is implemented to provide process and outcome information

Program evaluation is ongoing, used for program improvement, and includes evaluation of student outcomes

Students and families participate in program evaluation

Needs assessments provide basis for secondary-level education and post-school community services

Evaluation of interdisciplinary policy and procedures is conducted annually
	Strategic planning activities focus on:

· Community-level issues and services

· Regional-level issues and services

· State-level issues and services

Collaborative transition bodies and procedures provide structure and process for systemic change


Overview of Team Planning Tool
      Adapted for the Fourth Annual Oklahoma Transition Institute, this planning tool focuses on assisting teams to review specific practices within the Interagency Collaboration and Program Structures categories of the Taxonomy for Transition Programming, such as increasing agency involvement in the transition planning process, and the use of evaluation for continuous program improvement to help students to achieve their goals. Team planning sessions during the transition institute will focus on three primary activities – reflecting on the extent to which and how you currently implement these practices, determining your current strengths and needs, and developing specific goals to address your needs. This planning tool is designed to help guide you through this process. Note:  Many teams will have engaged in pre-planning on Parts 1 and 2 of the team planning tool prior to the institute. These teams will need to be certain to revisit their work on Parts 1 and 2 to gain the input of any previously absent team members’ voices, before moving in to developing their action plan in Part 3.
Use Part 1—Current Implementation Assessment, to reflect on the degree to which you are implementing the practices described. To assist with this reflection, we provide a set of questions and indicators that focus on each Taxonomy area. These questions are designed to help you go beyond simple “yes” or “no” answers as you reflect on implementation and identify evidence that supports your reflection. Evaluation findings and data you have collected regarding the SPP/APR indicators will help you identify implementation levels, as well as effectiveness.

In Part 2—Needs Assessment, consider your findings from Part 1 to identify your current strengths regarding the transition practices. Also indicate areas where you find need for improvement. For example, you may determine that your memorandums of understanding (MOUs) with your agencies are outdated. In this case, you might determine that you need to set up meetings with the agency representatives to review and renew those agreements. 

Use Part 3— Setting Goals and Planning, to develop plans that address your needs. In developing your plans, be specific. Refer to the checklist included in Part 3 to help you set meaningful, achievable, and measurable goals.  It is helpful to identify specific goals that your team can achieve in the next year, and then the activities you will implement to achieve your goals. Also think about the things you will produce (products), the outcomes you expect to achieve, and how you will tell if you achieved them. 

Remember that the purpose of these efforts is to improve student outcomes! Thus, one’s efforts must begin and end with the knowledge of what students are achieving after leaving high school (SPP/APR Indicator 14). The questions included herein focus primarily on educational processes and services, designed to provide students with the skills they need to live and work independently. Specific reflective questions focused on students’ post-school outcomes are listed below. They should guide your reflection and provide the basis for all your decisions regarding educational and transition programs and services.

Fundamental Questions

	Regarding short-term outcomes, do your students have the skills they need to be successful?

· Academic skills?

· Independent living skills?

· Occupational skills and work behaviors?

· Self-determination skills?
Do your students stay in school and graduate?

	Regarding long-term outcomes, are your students
· Employed?

· Attending postsecondary education?

· Living independently?

Do your students have the educational and community supports and services they need to be successful?


Team Contact Information

	Team Leader:Leigh Sawyer

Position:Jr. High Special Ed. Teacher

Organization:Okeene Public Schools

Best Address:Rt. 3 Box 109 A Watonga, OK 73772

_______________________________________________________

Best Phone: 580-614-1562  Fax: 580-822-4123

Best e mail:dylan@watonga.net

Team Member_Starla Hajny________________________________

Position:Sp. Ed./ Director_______________________________

Organization: Arnett Public Schools_________________

Best Address:PO Box 316 Arnett, OK 73832____________________

_______________________________________________________

Best Phone: ____580-885-7285___  Fax:_580-866-3332____________

Best e mail:
shajny@arnett.k12.ok.us__________________________

Team Member__Nicole Mitchell__________________________

Position:Sp. Ed. Teacher____________________________________

Organization:_Sharon Mutual Public Schools____________________

Best Address:PO Box 45 Sharon,  OK________________________

Best Phone: _580-866-3333___  Fax:_580-866-3332______________

Best e mail:
nmitchell@smps.k12.ok.us__________________________________


	Team Member:  _Dorinda Bingham________________________

Position:. Voc. Rehab Counselor_____________

Organization:
Dept. of Rehab. Services________________________

Best Address: _225 W. Maple Enid, OK  73701_________________

_______________________________________________________

Best Phone: 580-233-0244_  Fax:_____580-233-6535__________

Best e mail_dbingham@okdrs.gov______________________

Team Member: Ali Bolz__________________________________

Position:_Visual Services Counselor_________________________

Organization:__Dept. of Rehab/ Visual Services_____________

Best Addres______124 N. Oakwood Enid, OK 73703____________

__________________________________________

Best Phone: _580 234-6754___________________  Fax:_____________________

Best e mail:_abolz@okdrs.gov______________________________

Team Member: Jenny Lewis


Organization:Ringwood Public Schools


Best Address_Rt. 2 Box 174 Ringwood, OK 73768______________

_______________________________________________________

Best Phone: 580-227-0626 – personal 

School- 883-2201 or 883-2202________________  

Best e mail:_jlewis@ringwood.k12.ok.us______

To include all members, use additional pages if necessary 

	
	


Team Contact Information – cont’d

	Team Member:  Carol Holland

Position: VR Counselor

Organization:DRS

Best Address: 508 N. Roosevelt Guymon, OK 73942

_______________________________________________________

Best Phone: 580 338-2043  Fax: 580-338-1169

Best e mail: clholland@okdrs.gov

Team Member:Linda Oblander

Position:Sp. Ed. Teacher/ director

Organization:Gage Public Schools

Best Address:PO Box 60Gage, OK 73843

Home Address: PO Box 247 Shattuck, OK 73858

Personal cell: 580-938-1690

_______________________________________________________

Best Phone: 580-923-7909  Fax580-923-7907

Best e mail:loblander@gage.k12.ok.us

Team Member:Pat Thompson

Position:Counselor/teacher/ spec. ed./psychometrist

Organization:Dover Public Schools

Best Address:PO Box 195  Dover, OK 

_______________________________________________________

Best Phone: 405-826-7772  Fax:_____________________

Best e mail:pthomspon@dover.k12.ok.us


	Team Member: Barb Manke

Position:Spec. Ed. Teacher

Organization:Buffalo Schools

Best Address:
____________________________________________

_______________________________________________________

Best Phone: 605-892-5460  Fax:_____________________

Best e mail: bmanke@buffalo.k12.ok.us

Team Member: Melinda Schuster

Position:VR Counselor – Woods and Ellis counties

Organization:DRS

Best Address:2411 Williams Ave. Suite III Woodward, OK 73801

_______________________________________________________

Best Phone: 580-256-6738  Fax 580-256-2285

Best e mail:mscuster@okdrs.gov

Team Member:_Steven Parks______________________________

Organization:Special Ed. Teacher/director at Tyrone Schools

Best Address: PO Box 168 Tyrone, OK 73951


_______________________________________________________

Best Phone: 580-854-6298  Fax: 580-854-6474

Best e mail:sparks@tyrone.k12.ok.us

To include all members, use additional pages if necessary 


Team Member: Stephanie Hansen

Elementary special ed teacher- k-6th
Okeene Public Schools

RR 1 Box 35 Hitchcock, OK  73744

Phone: 580-791-0083

Fax: 

Email: stephrhansen@gmail.com
Team Member: Kathryn Allen

HS Special Education teacher

Watonga High school

PO Box 4 Greenfield, Ok 73043

Phone: 580-623-5280 ext- 3016
Part 1: Assessing Current Implementation and Effectiveness

This section of the team planning tool guides you to reflect on the extent to which you are implementing the interagency collaboration and program structures practices. Use the Implementation Rating Scale to indicate the extent to which the practices or activities are implemented in your school or district. Use the Evidence Rating Scale to indicate the extent to which your implementation rating is based on data that describe the extent of implementation or effectiveness of the practice or activity. Use the space provided to note how the practice or activity is implemented and what you know about effectiveness. For each set of practices, we include a set of reflective questions and suggested indicators as resources to help provide meaning to the practice statements. The reflective questions are designed to help you go beyond simple “yes” and “no” responses by providing substantive examples of the transition practices. The suggested indicators provide examples of evidence you might examine to determine implementation levels and effectiveness.

	Implementation Rating Scale
DK
-
We don’t know what or how we are doing in this area.

1
-
This activity or practice is not occurring.

2
-
We are developing this activity or practice, but it is not yet occurring. 

3
-
This activity or practice occurs some of the time or with some of our students, but implementation is not consistent.

4
-
This activity or practice occurs regularly, widely, and consistently.
	Evidence Rating Scale 

DK
-
We don’t know if data are available, or if so, what they indicate.

1
-
We do not have any data regarding this practice.

2
-
We have very limited data regarding this practice OR the quality of the data we have is not very good.

3
-
We have some data that indicate implementation and/or effectiveness of the activity or practice.

4
-
We have high quality data that indicate implementation and/or effectiveness.


Part 1 Example:  Program Structures

	Practices
	Extent Implemented
	Extent/Quality of Evidence

	3.
Strategic planning is conducted to identify and address community, district, and state-level issues and services regarding transition education and services.
	DK
1
2
3
4
	DK
1
2
3
4

	Description: 
Strategic planning meeting not held this year due to testing windows




Last strategic planning meeting was not attended by parents or community members, but a comprehensive plan was developed to integrate a 

“for-credit” transition class into the high school schedule with input from administrators, teachers, and students




A strategic planning meeting is currently scheduled for October, with the intention of inviting community members and parents




A. Interagency Collaboration Practices

	Practices
	Extent Implemented
	Extent/Quality of Evidence

	1.
Formal collaborative agreements and structures are established among schools, employers, employment-related agencies, and post-secondary institutes.


These agreements clearly articulate the roles and responsibilities to assure the following occur in culturally appropriate ways:

a. Methods of communication

b. Information sharing protocols

c. Referral protocols

d. Service and task responsibilities

e. Funding responsibilities

f. Points of contact
	DK
1
2
3
4
	DK
1
2
3
4

	Description:

VARIES A LOT FROM COMMUNITY TO COMMUNITY,  SOME DO AND SOME DON’T, more casual and not so formal in the smaller rural communities, things aren’t specific on paper  but it always seems to get done. 



	Practices
	Extent Implemented
	Extent/Quality of Evidence

	2.
Educators, service providers, and employers work together to identify and address transition education and service needs of individual students in ways that are responsive to their cultural and linguistic backgrounds.
	DK
1
2
3
4
	DK
1
2
3
4

	Description:
DRS has  a Hispanic unit that covers the entire to state

Guymon schools has 14 different language they are working to accommodate with interpreters, communities are already accommodating the best that they can due to small size and limited opportunities



	3.
Educators, service providers, and employers work together to identify and address school and community level transition education and service issues, including program development and evaluation, based upon the community context.
	DK
1
2
3
4
	DK
1
2
3
4

	Description:

Pockets of limited data, data is not gathered very often in smaller schools,  jobs are very limited and hard to find

Much harder in rural communities than in more metropolitan areas

Good in some communities and non-existent in others, challenging to provide equal services to all students from all backgrounds

Economy makes things very challenging




	 Reflective Questions and Indicators

	Reflective Questions

· How many schools have up-to-date collaborative agreements with their local service agencies, employment agencies, youth development programs, etc.?

· What agencies and/or organizations are included in the agreements?

· Are formal meetings held?  How often?

· Is information available and disseminated regarding agency services, eligibility requirements, and referral protocols?

· How and to what extent do various educators and service agencies coordinate, collect, and share assessment information?

· To what extent do rehabilitation counselors, and/or other relevant service providers actively participate in IEP development and/or meetings?

· How are parents and students informed about the differences between secondary IDEA services and post-secondary and/or adult services under 504 and ADA?

· How are businesses and labor unions involved in identifying standards, developing curricula, participating in career awareness and exploration, providing work-based education, and providing professional development for teachers?

· How are community-level transition service needs identified?

· What services do students need but do not get?

	Suggested Indicators

# and content of agreements
Action plans; assessment results of action plan implementation
Agency information products; dissemination records
Agency fairs:  # participants, # attendees, attendee satisfaction
Record of student service needs identified by students, parents, educators, service providers
# of service providers invited and attending IEP meetings
# and description of business and community partners
# and type of projected service needs; # and type of unmet needs
# students referred for agency services; # students receiving services

	Notes and/or Ideas:




B. Program Structures

	Practices
	Extent Implemented
	Extent/Quality of Evidence

	1.
Educational planning, programs, and curricula are transition-oriented and feature outcome-based education, cultural and linguistic sensitivity, a range of curricular options, and emphasize access and success for all students.
	DK
1
2
3
4
	DK
1
2
3
4

	Description:

The courses are more fit for the “testing” not outcomes necessarily, more focused toward the “college bound” kids rather than IEP kids, EOI exams are not culturally or linguistically appropriate, more focused on pass skills rather than life skills, done on paper but much harder to actually implement and take the necessary steps



	2.
Ongoing program evaluation that includes analysis of post-school outcomes is used for community needs assessment and program improvement. 
	DK
1
2
3
4
	DK
1
2
3
4

	Description:
No community assessment, and no community evaluations are being completed- most of the group is from very small rural communities which makes this very difficult, in some communities WorkForce Oklahoma and their summer program is being used to evaluate, and provide jobs



	3.
Strategic planning is conducted to identify and address community, district, and state-level issues and services regarding transition education and services.
	DK
1
2
3
4
	DK
1
2
3
4

	Description:

Oklahoma Transition Institute, we will have data on our PLAN to take back and use in our communities



	Practices
	Extent Implemented
	Extent/Quality of Evidence

	4.
Specific and consistent policies and procedures that support implementation of effective practices are established, clearly communicated, and implemented within and between educational and community service agencies.
	DK
1
2
3
4
	DK
1
2
3
4

	Description:

Good communication with DRS, vo-tech schools- doing a good job at referring appropriately

	5.
Educators and other transition service providers meet established transition-related competencies through initial and continuing professional development that includes technical assistance and transition resources regarding evidence-based practices.
	DK
1
2
3
4
	DK
1
2
3
4

	Description:
Professional development is mandatory for all (educators and DRS counselors), but it may or may not be transition focused all of the time. 



	6.
With student and family input, sufficient resources are allocated to meet identified needs and optimize impact, including provision of services in integrated, community-based settings.
	DK
1
2
3
4
	DK
1
2
3
4

	Description:

Resources are not always sufficient in the smaller communities, it’s not for a lack of effort but there isn’t many options

DRS transportation grant- hopefully it may expand the territories that are covered by public transportation and prove to the government that it’s legitimate and necessary, uninvolved families are often a problem, no desire to help their children to better their situation, the PTA is often very beneficial and do fundraisers that are whole school based, but not just for special education students. 




	 Reflective Questions and Indicators

	Reflective Questions

To what extent is transition-focused education reflected in local and district mission statements? To what extent is this mission implemented?

What are local schools’ expectations for all their students, including students of different abilities, genders, and cultural and language backgrounds?

To what extent are a range of placement and service options available? How are placement decisions made? 

What aspects of transition-related education and services are evaluated? How are they evaluated?

What outcomes do students achieve with respect to employment, postsecondary education, independent living, social and recreation, and community participation?

Do current data collection systems at local and district levels satisfy data information needs? Are these systems compatible?

To what extent and how are data collected, combined, and used to identify and address service and funding needs?

To what extent and how are student outcome data and other program evaluation information used in strategic planning?

How is information generated through state and local strategic planning used to inform regional and state planning and service delivery?

How do local and district policies facilitate and/or inhibit implementation of effective transition practices?

How are results for students with disabilities included in accountability standards? What incentives and/or disincentives are used to foster accountability for students’ post-school outcomes at the local level?

Do educators and service providers meet transition-related competency standards?

To what extent are state and local resources adequate to meet the education and transition service needs of all students?

How do resource policies need to be changed to enhance or expand resource allocation for transition education and services?

	Notes and/or Ideas:



	Suggested Indicators

Existence of inclusive mission statement; list of activities and policy actions that indicate implementation of mission

# and % of students receiving services in specific settings and/or programs (e.g., career and technical education)

Evaluation plans that include evaluation questions, information sources, time frame, analysis, and reporting procedures

Students’ post-school outcomes (Indicator 14 data)

Summary of student service needs generated from IEP documents

Strategic plans

Protocol for providing local needs information to regional and state bodies 

Policies and/or criteria for student participation in academic programs, career and technical education, and co-curricular and extracurricular activities, including paid work experience 

Policies regarding IEP planning and development

Policies regarding collaboration within education, and with families, service providers, and businesses

Transition-related competencies for educators and service providers

Performance on state certification exams

Accountability standards and evidence

Needs assessment regarding transition resource materials, professional development (PD), and technical assistance (TA)

Student, family, educator, and service provider satisfaction with resource materials, professional development, and TA

Educational and service agency funds allocated for transition services

Service delivery needs assessments with corresponding cost projections and funding sources 

Transition-related positions funded by “blended” sources (e.g., rehabilitation counselor licensure)

Analysis of funding-related policies (e.g., use of state education funds for providing transition education and services)

	Notes and/or Ideas:




Part 2: Identifying Strengths and Needs

Use the information from Part 1—Assessing Current Implementation to summarize the current strengths of interagency collaboration and program structures practices. Building on the information regarding your strengths, identify specific interagency collaboration and program structures needs. To help develop plans that address your needs, use the space provided to code your identified needs with respect to their priority and/or immediacy (e.g., high priority/immediate need, moderate priority/intermediate need, or lower priority/long-term need).  

You may find that your needs include a range of activities. In some cases, you may determine that you need to change practice in your school or district, such as expanding the opportunities for students to participate in paid work experiences through the curriculum. In other cases, you may determine that to change practice requires a policy change at the school, district, or state level. For example, integrating opportunities for work experience in the curriculum may require a change in how staff funding can be used or in the assignment of personnel. In other cases, you might determine that a change in a form can improve planning or data collection, such as a change in the IEP form to facilitate addressing the IDEA transition requirements.

	Priority:
	
	Immediacy:
	

	High

Medium
	Low
	Immediate

Intermediate
	Long-term


Part 2 Example: Program Structures 

	Program Structures
	Current Strengths
	Needs
	Priority/ Immediacy

	2. Educational planning, programs, and curricula are transition-oriented and feature outcome-based education, cultural and linguistic sensitivity, a range of curricular options, and emphasize access and success for all students.
	· Enrollment in CTE programs increased from previous school year

· All students participate in a co-op experience their junior and senior year
	· Identify more outcome-based education options for all students

· Determine if programs are sensitive to culture and language
	High

Immediate


A. Interagency Collaboration Practices
	Interagency Collaboration Practices
	Current Strengths
	Needs
	Priority/ Immediacy

	1.
Formal collaborative agreements and structures are established among schools, employers, employment-related agencies, and post-secondary institutes.

	It is getting done, and kids are getting referred 
	More formal agreements, and specifics laid out on paper

More communication between Voc. Rehab and special education teachers, more cooperation from the parents
	low

	2.
Educators, service providers, and employers work together to identify and address transition education and service needs of individual students in ways that are responsive to their cultural and linguistic backgrounds.

	Schools working to accommodate several (14) different languages, DRS Hispanic Unit is available state wide
	More resources in rural resources

Tests scores are suffering due to them not being linguistically appropriate
	high

	3.
Educators, service providers, and employers work together to identify and address school and community level transition education and service issues, including program development and evaluation, based upon the community context.

	Communities are open and willing to work with special education students
	More data to be gathered, more resources, services to be provided that aren’t currently available, jobs are very limited due to small size of communities, and also economy
	low


B. Program Structures Practices
	Program Structures 
	Current Strengths
	Needs
	Priority

	1.
Educational planning, programs, and curricula are transition-oriented and feature outcome-based education, cultural and linguistic sensitivity, a range of curricular options, and emphasize access and success for all students.


	unsure
	More culturally appropriate tests, more work on ESL classes to be provided

Focus more on special education kids, and less on mainstream kids
	high

	2.
Ongoing program evaluation that includes analysis of post-school outcomes is used for community needs assessment and program improvement. 


	a survey is in place to gather data

a school counselor is able to complete a needs assessment

teacher’s staying connected with the student’s after they graduate in the smaller communities

Workforce Oklahoma providing data in some communities
	Actual results to the school exit survey, these could be used for data to evaluate the student population- possibly a disconnect, maybe it’s given to an administrator, poor response rates on the survey

Schools can’t afford to have the school counselor’s do needs assessments

Not enough funds to complete assessments that would be appropriate


	intermediate

	3.
Strategic planning is conducted to identify and address community, district, and state-level issues and services regarding transition education and services.

	OTI- desire to learn and gain more knowledge
	Implement this into our communities
	Intermediate

-many barriers

	Program Structures Cont’d
	Current Strengths
	Needs
	Priority

	4.
Specific and consistent policies and procedures that support implementation of effective practices are established, clearly communicated, and implemented within and between educational and community service agencies.

	Good relationships with vo-techs and DRS, it’s not formal or specified it is occurring
	Regular ed. teachers still want special ed. Students to be pulled out of class, they are still not modifying in many areas- which is in violation of policies and procedures

Need to follow the specified policies and procedures set about by the Department of Education to accommodate for special education students

Administrator and teachers need more education to learn how to modify and follow procedures
	

	5.
Educators and other transition service providers meet established transition-related competencies through initial and continuing professional development that includes technical assistance and transition resources regarding evidence-based practices.


	Everybody is required to attend professional development
	It’s not always transition focused
	

	6.
With student and family input, sufficient resources are allocated to meet identified needs and optimize impact, including provision of services in integrated, community-based settings.


	
	Resources are not sufficient- especially some transportation
	


Part 3: Setting Goals and Planning

The purpose of this section is to help you make plans for the coming year. Use the responses from your Part 1—Assessing Current Implementation and Part 2—Identifying Strengths and Needs to identify specific goals that address your identified needs. Then identify specific goal-related activities, the person(s) responsible for the activity, and the timeframe for implementation. As you are planning, also identify (a) the outputs or products to be produced, (b) your anticipated or expected outcomes, (c) indicators that will determine whether the outcomes were achieved, and (d) data sources by which evidence will be collected. As a resource, use the checklist on the next page to help you clarify your goals, activities, outputs, and anticipated outcomes. If you need to include additional stakeholders in your plan and/or need technical assistance to implement your plan, indicate in the space provided.
Example:

	Interagency Collaboration  Practices

	Focus: Formal collaborative agreements and structures are established among schools, employers, human service agencies, and post-secondary institutions through which roles and responsibilities are clearly articulated, including:

a. Methods of communication




d. Service and task responsibilities

b. Information sharing protocols




e. Funding responsibilities

c. Referral protocols






f. Points of contact

	Goal:  Increase student referrals and # of students receiving services 

	Specific Goal-Related Activities
	Person Responsible
	Timeframe

	1. Develop an interagency council

2. Develop a memorandum of agreement (MOU)

3. Establish new referral procedures

4. Develop agency information guides

5. Identify transition contact for each agency
	· Scott(education) with Mary H. (rehab), Peggy (mental health), Craig (employment services), and Cindy (community college)
	1.
Complete by December 31

2.
Complete by February 28

3.
Develop by June 1

4.
Develop by June 1

5.
Complete by February 28

	Outputs/Products
	Expected Outcomes
	Potential Indicators
	Data Sources

	· Interagency council

· MOUs

· Information guide
	· Increased student referral

· Increased # students receiving specific services

· Increased student employment
	· # referrals by agency & service

· # students receiving services/agency/service

· # students employed
	· Agency referral records

· Agency service records

· Agency “closure” records

· Follow-up survey




Checklist for Identifying and Evaluating Program Goals, Activities, Outputs, and Outcomes

	Focus Area
	Considerations and Criteria

	Goals
	· Be specific.
· Identify what you are trying to accomplish.

· Think in terms of outcomes rather than process or products.

· Is the goal achievable within the specified timeframe?
	· Is the goal measurable?

· Is the goal within the scope of your control?

· Is the goal action-oriented?

· Is the goal realistic?

	Activities
	· Is the activity action-oriented?

· Will the activity move you toward your goal?
· 
	· Is the activity theoretically-based?
· Is the activity do-able with available resources?

	Outputs
	· Think in terms of “product” – something that will be produced?
	· Is the “product” producible with the available resources?
· Will the outputs move you toward your goal?

	Expected Outcomes
	· Think in terms of impact—what do you expect to happen as a result of your activities and outputs?

· Is the expected outcome an important aspect of your goal(s)?
	· Is the expected outcome specific?

· Is the expected outcome meaningful?

· Is the expected outcome measurable?

	Outcome Indicators
	· Are specific indicators needed or required by specific audiences (e.g., Feds, state, etc.?) 

· What information do you need to answer the important evaluation question(s)?
· Is the indicator specific?
	· Is the indicator measurable?

· Is the indicator meaningful?

· Is the indicator short or long-term (need both)?

· Is the indicator possible with available resources?

	Outcome Data Collection
	· Are information sources identified?
· Available from existing sources?

· New sources must be developed?

· What methods will you use to collect information?

· Must information be collected about all students?

· Can sampling methods be used? 
	· Who will collect the information?

· Do arrangements need to be made for data collection?

· Do data collection instruments need to be developed?


	Interagency Collaboration Practices

	Our focus for interagency collaboration is on:   increasing the number of students receiving agency services

	Our goal for interagency collaboration is:   

	Specific Goal-Related Activities
	Person Responsible
	Timeframe

	1. The school increase the number of parent’s giving permission for DRS or other agency to attend IEP meetings

2. Invite agencies to IEP meetings in advance (2 weeks)

3. Allow time for the agency to present their program/information

4. Have referral/application filled out signed by parents at the IEP meetings


	1. High school special education teachers/IEP schedulers

2. High school special education teachers/ IEP schedulers

3. high school special education teachers/ administrators/ DRS to provide information

4. DRS employee to attend meetings
	

	Outputs/Products
	Expected Outcomes
	Potential Indicators
	Data Sources

	1. more agency involvement

2. 2 more IEP ‘s with attendance from DRS

3. increased family and student awareness of DRS services

4. a completed and submitted application 


	1. more permission to refer to DRS

2. more kids in DRS service

3. More transitions students on DRS caseload

4. more transition students on DRS cases
	1. count referrals, count parental contacts from IEP files

2. DRS will have more transition students

3. DRS will have more transition students,  full application on file, and they become an active transition case

4. more transition cases on DRS caseloads
	

	Additional stakeholders and/or technical assistance needs:




	Interagency collaboration Practices

	Our focus for interagency collaboration is on:   --------------------------------------------------------

	Our goal for interagency collaboration is:   

	Specific Goal-Related Activities
	Person Responsible
	Timeframe

	
	
	

	Outputs/Products
	Expected Outcomes
	Potential Indicators
	Data Sources

	
	
	
	

	Additional stakeholders and/or technical assistance needs:




	Program Structures

	Our focus for program structures is on:   work study programs in rural schools

	Our goal for program structures is:   increase work experience in special education students

	Specific Goal-Related Activities
	Person Responsible
	Timeframe

	1. Increase local school administration knowledge of work study options

2. Ask DRS to meet with administration (possibly at administration meetings) and present the Work Study plan; or ask administrators who have already signed a contract to speak with the administrators who are hesitant


	1. schools/DRS

2. special education teachers/ DRS/ administrators
	

	Outputs/Products
	Expected Outcomes
	Potential Indicators
	Data Sources

	1. get more work study contacts approved

2. reduce hesitance, increased administrator support of work study


	1. increased job skills

2. established work study programsin the school 
	1. job site evalutations 

2. more students participating in work study programs. 
	

	Additional stakeholders and/or technical assistance needs:




	Program Structures

	Our focus for program structures is on:   forming local transition councils

	Our goal for program structures is:   

	Specific Goal-Related Activities
	Person Responsible
	Timeframe

	1. form a local transition team distribution list for networking, problem solving, information distribution

2. the distribution list needs to be used at least once a month, ten months out of the year


	1. each group member

2. January- Barb, February-Stephanie, March- Steve, April-Melinda, May- Carol, August- Dorinda, September- Ali, October- Leigh, November- Linda, December- Barb
	

	Outputs/Products
	Expected Outcomes
	Potential Indicators
	Data Sources

	1. distribution list that everybody can access

2. emails received monthly


	1. monthly communication with each other

2. montly contact with team
	1. monitor email  account

2. continued contact with team members
	

	Additional stakeholders and/or technical assistance needs:




Taxonomy for Transition Programming 





Student Development


Life Skills Instruction


Employment Skills Instruction


Career and Vocational Curricula


Structured Work Experience


Assessment


Support Services





Program Structure


Program Philosophy


Program Policy


Strategic Planning


Program Evaluation


Resource Allocation


Human Resource Development





Interagency Collaboration


Collaborative Framework


Collaborative Service Delivery





Student-Focused Planning


IEP Development


Student Participation


Planning Strategies





Family Involvement


Family Training


Family Involvement


Family Empowerment











